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ABSTRACT 
Title  : An Analysis on Writing Task in Bahasa 
Inggris 2013 Curriculum Textbook for the 
Tenth Grade Students of Senior High School 
Published by Minister of Education and 
Culture Based on Paul Nation’s Theory 
Writer :  Siti Laelatul Farikhah 
Student Number :  133411018 
Study Program :  English LanguageEducation  
Keywords: writing task, task analysis, textbook. 
The objectives of the Research are: (1) To describe the writing 
tasks in English textbook entitled Bahasa Inggris 2013 Curriculum 
Textbook for the Tenth Grade Students of Senior High School 
Published by Minister of Education and Culture Based on Paul 
Nation’s Theory.(2)To find out whether the writing tasks provided in 
English textbook entitled Bahasa Inggris 2013 Curriculum Textbook 
meet the criteria of writing task as suggested by Paul Nation.In this 
research, the writer employs descriptive research. The descriptive 
research is the research to clarify or explain phenomenon. This 
research uses the content analysis. The method of collecting data is 
comparing method and analyzing document by selecting the writing 
tasks on the textbook entitled Bahasa Inggristextbook for the tenth 
grade students of senior high school that meet the criteria of writing 
task suggested by Paul Nation.The results of the research findings of 
writing tasks provided in the textbook meet the criteria of writing task 
suggested by Paul Nation. The criteria of writing task as suggested by 
I.S.P Nation, there are Experience Task (22,22%), Shared Task 
(11,11), Guided Task (59,25%) and Independent Task (7,40%). Based 
on the percentage whether the tasks provided in textbook are suitable 
with the criteria of writing tasks as suggested by Paul Nationproposed 
by Arikunto are 54, 17 %.The writing tasks in the textbook entitled 
Bahasa Inggris for the tenth grade students are categorized as good 
task because the writing tasks in the textbook meet the criteria of 
writing task as suggested by Paul Nationand this textbookis 
appropriate to be used by the students at the tenth grade students 
of senior high school. 
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CHAPTER 1 
INTRODUCTION 
 
A. Background  of  the Research 
As human being, people tend to live or interact with other 
people. This interaction is called communication. In daily life, 
people use language as a tool to communicate. It proves that in 
general, human beings are social creatures who need each other. 
As social creatures, the most important thing is that naturally they 
are motivated to interact with other people to express their 
existences, needs, opinions, and to influence other people. The 
importance of language includes all of the aspects of life because 
experience, feeling and idea of someone can only be known by 
other people by using language. It means that language is used for 
communication. 
Language is a special characteristic properly of human or 
it can be regarded as humanly criterion, because only human 
being speaks a language. The varieties of sounds employed for 
communication, the contents or message that may be conveyed 
through languages are some differences between human languages 
and animal‟s means of communication. Ramelan explicitly stated, 
only means of communications used by human should be called 
“language” while the one used by animals should be excluded 
2 
from the concept of language.
1
 Naturally, only human being use 
language, which is then regarded as human criterion, whereas 
animals or any other species do not. The possession of language 
more than any other attribute distinguishes human being from 
animal. To understand our humanity one must understand the 
language that makes us as human. 
English is an important means of communication which is 
used in many countries in the world. It plays in important role in 
the process of modernization as an international language to be 
taught in schools.
2
 Therefore, in Indonesia, English is taught in 
school as a compulsory subject from kindergarten until the 
University. As a result, the Indonesian government always makes 
an effort to improve the quality of English education in order to 
make English teaching successful. The purpose of teaching 
English is to develop four skills: listening, speaking, reading and 
writing. As English learners, they not only begin to develop 
language skills in listening, speaking, and reading, but also they 
need to develop writing skills. It means that, those skills are 
related to each other. There is no higher level where the students 
have to learn a skill which is the most important, because all of 
these skills are essentially important when students want to 
develop their English language. In fact, there are many students 
                                                 
1
 Ramelan, Introduction to Linguistics, (Semarang: IKIP Semarang 
Press, 1992), p. 9. 
2
 Ramelan, Introduction to Linguistics …, p. 6. 
3 
who face difficulties in writing. On the other hand, the ability to 
write effectively is becoming important in our global community. 
As we see, now days, many educational institutions, local or 
international business, and others ask their followers to write 
(thesis, dissertations, essay, etc) as a requirement to pass their 
program, it means that the ability to write a second language 
becomes more important. Furthermore, the development in 
transportation and technology allow people to interact each other, 
it means that communication becomes more essential. 
Realizing that writing is very important for English 
learners, it is essential for students to develop their writing skills 
in English. Allah stated in verse Qur‟an Al-„Alaq: 4-5.    
                          
“He who taught [the use of] the pen, taught man that which 
He knew not” (Q.S Al- Alaq: 4-5).3 
Then, with this verse Allah explains that He equipped 
nature as a tool to write, so that this article becomes lesson 
between human although they are far apart places. As they relate 
with oral. Nature as a solid thing that can‟t move is used as a tool 
of information and communication, so it is difficult for Allah to 
                                                 
3
 Abdullah Yusuf Ali, the Holy Quran (Koran) Juz 30, (Saudi 
Arabia: the King Fahd Holy Qur‟an, 1987), p. 320. 
4 
make His prophet as His human choices read, orient and also 
teach.
4
 
From the verse above, we know that writing has an 
important role in human life. Allah explained in the verse that 
Allah taught human by pen. By writing, people will get some 
information. That is why human being needs to learn how to write 
correctly. 
Allah SWT also stated in the Surah Al Qolam: 1. 
            
“Nun, by the pen and the [record] which [men] write”5 
The word Al Qalam naturally appears that it is similar to a 
pen used to write. As the word of Allah which means: “Proclaim! 
And the Lord is most bountiful, He who taught [the use of] the 
pen, taught man that which He knew not.” (Q.S al alaq: 3-5).6 This 
expresses that the pen was included great favors bestowed God to 
humans, besides favors articulate and explain something to others. 
With a pen, people can get knowledge by doing teaching and 
learning process, convey good and sad news and others. With this 
verse as God indicated to the Muslims that His knowledge is very 
broad, boundless and immeasurable. Therefore, look for that 
                                                 
4
 M. Quraish Shihab, Tafsir al-Misbah Vol XV, (Jakarta: Lentera 
Hati, 2002), p. 10. 
5
 Abdullah Yusuf Ali, the Holy Quran (Koran) Juz 30, (Saudi 
Arabia: the King Fahd Holy Qur‟an, 1987), p. 292. 
6
 Abdullah Yusuf Ali, the Holy Quran (Koran) Juz 30…, p. 320. 
5 
broad knowledge and use for the benefit of humans such as: take 
notes and convey knowledge to others. In order not to be lost due 
to forgetfulness or the owner dies, the Pen is needed as a tool to 
write it. Therefore, the pen is closely related and inseparable with 
the development of science and human welfare. 
In order to make English teaching successful, it will be 
unfair if we consider it only from students or teachers points of 
view. Factors like the use of visual aids, time allotment, 
methodology, teaching material, and other facilities work together 
in affecting the result of teaching. Teaching materials are the key 
component in teaching learning process. One of teaching materials 
that teachers use is textbooks. Nevertheless, the combinations of 
other sources like internet, magazine, newspaper, videos, also 
gives the additional sources to support a textbook content.  
Textbook has a great role in the classroom. As the 
guidance for teacher to convey the material for their students, 
teacher should select a good textbook from the named publisher. 
A good textbook is not the expensive one, but it is good in the 
presenting materials and it has the relevance with the curriculum. 
Textbooks are used in different ways in language programs. For 
example, a reading textbook might be the basis for a course on 
reading skills, providing both a set of reading texts and exercises 
for a skills practice. A writing textbook might provide model 
6 
composition and a list of topics for students to write about.
7
 It 
means that textbook has a great role in teaching and learning 
process, it is like a guide for teacher in teaching and it can be a 
reference for student in studying. In language classroom for 
example, English textbook is considered to be the course of study, 
the guide on methods of instruction and the source of language. 
Finally, the choice of textbooks, the used of textbook should 
consider in some aspects required students.  
When the acquisition of a specific language skill is seen 
as important, it becomes important to test that skill, writing is no 
exception. To know the role of writing ability in second language 
education, we use ways to test writing ability valid and reliable or 
not, both for classroom use and as a predictor of academic 
success. Hughes said that the best way to test people‟s writing 
ability is to get them to write.
8
 It means that a test of writing 
involves at least two basic components: one or more writing task 
or instructions that tell test takers what have to write down, and a 
means of evaluating the writing samples that test takers produce. 
Exercises in the course book could lead students to the goal as 
stated in the curriculum. The teacher should examine whether the 
writing exercises of a course book are relevant or not with some 
aspects consider in writing exercise. Finally, designing a good 
                                                 
7
 Jack C. Richarrd, Curriculum Development in Language Teaching, 
(Cambridge: Cambridge University Press, 2001), P. 254.  
8
 Sara Cushing Weigle, Assessing Writing, (Cambridge: Cambridge 
University Press, 2002), p. 1.  
7 
exercise of writing is very important to know how much their 
writing ability increase.  
In this final project, the writer will focus on the writing 
exercises presented in Bahasa Inggris 2013 Curriculum Textbook 
for the Tenth Grade Students of Senior High School Published by 
Minister of Education and Culture Based on Paul Nation‟s 
Theory.  
 
B. Reasons for Choosing the Topic 
The reasons that motivated the writer to choose the topic 
are as follows: 
1. English is a foreign language; it is understandable that most 
students face difficulties in understanding writing skill. Many 
factors influence the success of teaching learning foreign 
language, one of the factors that affect it is the teaching 
materials including course book. 
2. Writing is one of language skill that student should be 
developed in mastering English language. The needs of 
writing English are very urgent at present time. The most of 
companies are required their applicants to be talent in English 
both written and spoken. 
3. Task is very important way to measure how much student 
develop in writing skill. the suitable task also becomes 
important to analyze to find out whether the textbooks 
8 
consists of enough and appropriate exercise writing task and 
do the writing task facilitate the students writing or not.  
4. Textbook is one of a material teaching that commonly used by 
teacher in Indonesia, analyzing one of the chosen textbook 
becomes important to know how well that textbook according 
to learning‟s need. Here, the writer wants to find out whether 
the course book consists of enough and appropriate exercise 
or not. 
5. Bahasa Inggris textbook that analyzed is the most textbook 
use for teaching and learning English for the tenth grade 
students in Semarang. Therefore, it is important to find out 
whether the types of writing task in Bahasa Inggris textbook 
is appropriate with the students‟ need or not. 
C. Questions of the Research 
1. How is the writing task in English textbook entitled Bahasa 
Inggris 2013 Curriculum Textbook for the Tenth Grade 
Students of Senior High School Published by Minister of 
Education and Culture Based on Paul Nation‟s Theory? 
2. Do the writing tasks in English textbook entitled Bahasa 
Inggris 2013 Curriculum Textbook meet the criteria of writing 
task as suggested by Paul Nation?  
D. Objectives of the Research 
1. To describes the writing tasks in English textbook entitled 
Bahasa Inggris 2013 Curriculum Textbook for the Tenth 
9 
Grade Students of Senior High School Published by Minister 
of Education and Culture Based on Paul Nation‟s Theory. 
2. To find out whether the writing tasks provided in English 
textbook entitled Bahasa Inggris 2013 Curriculum Textbook 
meet the criteria of writing task as suggested by Paul Nation. 
E. Significances of the Research 
The result of the study can contribute some benefits as 
follows: 
1. For English Teacher 
This research gives contributions toward the English 
teacher to know the appropriate textbook that can be used in 
teaching learning process and how far the textbook follows 
the curriculum demands. The last it could give some inputs for 
the teacher to select the good materials used in teaching 
learning process. 
2. For Student 
The result of this research can help them in choosing a 
writing exercise from English textbook to improve their 
writing skill.  
3. For English Course Book Authors 
It is hoped that in arranging a textbook, they will 
present materials and exercises which is appropriate with the 
ideal of textbook materials especially in writing.  
4. For the Researcher 
10 
This study can help the researcher to answer the 
research question. The researcher will know about the types of 
writing task in Bahasa Inggris textbook and criteria of writing 
task as suggested by Paul Nation. For the other researchers 
who have interest in this study, the result of this study will 
help them make a new research of textbook analysis by using 
other textbook. 
F. Limitations of The Research 
Based on the identification of the problem, the writer 
limits the problem as follows: 
1. The study only focuses on the series of writing tasks provided 
in Bahasa Inggris 2013 Curriculum Textbook meet the 
criteria features of task as suggested by Paul Nation. 
2. The English textbook analyzed is Bahasa Inggris 2013 
Curriculum Textbook for the Tenth Grade Students of Senior 
High School Published by Minister of Education and Culture 
in the Year of 2016. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Review of Related Literature 
1. Textbook 
a. Definition of Textbook 
The most commonly found elements in classroom 
around the world are teachers, learners, and course book. 
A teacher usually uses some media to make him or her 
easier in explaining the teaching materials. The success or 
the failure of English language teaching does not only 
depend on learners and teacher, but also the use of visual 
aids, teaching method, teaching material and other 
facilities. Textbook is one of the teaching aids that used 
by the teacher to teach their students.  
According to Oxford dictionary, a textbook means 
“A book used as a standard work for the study of a 
particular subject”.1 In another definition, a textbook is a 
manual of instruction or a standard book in any branch of 
study which is produced according to the demands of 
educational institutions.
2
 It means that a textbook is a kind 
of book used in some studies at schools.  
                                                 
1
 https://en.oxforddictionaries.com/definition/textbook, retrived on 
29
th
 December 2016. 
2
 Wikipedia, Textbook, https://en.wikipedia.org/wiki/Textbook, 
retrieved on 23th December 2016. 
12 
The term “course book” is used here to mean a 
textbook of which the teacher and, usually, each students 
has a copy, and which is in principle to be followed 
systematically as the basis for a language course.
3
 
Meanwhile, in related to English language 
teaching, textbook are used in different ways in language 
program. For example, a writing textbook might provide 
model compositions and a list of topics for students to 
write about. A reading textbook contains the main 
material of reading skill; some reading passages and 
several questions related to it is included for measuring 
student‟s achievement in this skill.  In this case, the other 
language skills textbook has the same composition 
materials with the previous one; it helps students to 
maximize their understanding to the subject.
4
 
Textbooks contain highly abstracts and 
cognitively demanding concepts, and they are written in 
language appropriate to the grade for which they are 
intended. Fortunately, textbook reading can be made more 
comprehensible to English language learner and to native 
                                                 
3
 Penny Ur, a Course in Language Teaching Practice and Theory, 
(Cambridge: Cambridge University Press, 1991), p. 183.  
4
 Jack C. Richards, Curriculum Development in Language 
Teaching…, p. 254. 
13 
English speaking students who do not read at grade level-
though the creative application of modification strategies.
5
 
Heines, characterizes differences between past 
and current trends in English language textbooks.
6
 
Then Now 
Author and academic 
centered 
Market led 
Uncertain global market Specific fragmented 
markets 
European focus Pacific rim/ Latin 
American focus 
Sell what is published International or local 
culture 
Culture and methodology of 
origin  
Indigenous learning 
situation 
English for its own sake English for its specific 
purposes 
UK/US publisher 
dominance 
Rise in local publishing 
Native speaker expertise Non-native speaker 
competence 
Culturally insensitive Culturally sensitive 
Low risk/ competition High risk/ competition 
Little design Design rich 
Artificial texts and tasks Authenticity 
Single- volume titles Multi-component/ 
multimedia 
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 Jack C. Richards, Curriculum Development in Language 
Teaching…, p. 254. 
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Based on the definitions above, it is important for 
teachers to use a textbook when they teach a particular 
subject in order to help them when they conduct teaching 
and learning activities as well as to reach educational 
purposes. 
b. Kinds of Textbook 
Actually, there are many kinds of course book, 
which is very difficult to make accurate generalization 
about them. But according to Grant there are two kinds of 
course book. The two categories are traditional course 
book and communicative course book. They may be 
briefly described as follows:
7
 
1) Traditional Course Book 
Although it is used traditional here, traditional 
course book are still published today. So, the label is 
used to describe a type of course                                                 
book, rather than the date it is published. The 
traditional course book tries to get students to learn 
the language as a system. Once they have learned the 
system, it is hoped that they are then equipped to use 
the language for their own purposes in any way they 
think fit. 
                                                 
7
 Neville Grant, Making the Most of Your Textbook, (New York: 
Longman, 1989), p. 12-14.  
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Traditional course book have all most of these 
characteristics: 
a) They tend to emphasis the forms, or patterns of 
language (the grammar) more than 
communicative functions of language the jobs we 
do using it, for example, asking for information, 
making requests, apologizing, asking the way, etc. 
b) They tend to focus on reading and writing 
activities, rather than listening and speaking 
activities. 
c) They often make use of great deal of first 
language. 
d) They emphasis the importance of accuracy. 
e) They tend to focus rather narrowly a syllabus and 
examinations. 
f) They are often attractive to some teachers, 
because they seem easy to use, and are highly 
examination oriented. 
Generally, the teacher can use traditional 
textbooks without too much difficulty. The main 
problem with traditional textbooks are: students work 
through them, sometimes for years, and often 
conscientiously. Despite this, at the end of their 
studies they are still incapable of using the language. 
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They may „know‟ its grammar (the system) but they 
can‟t communicate in it. 
Moreover, teachers are required for one 
reason or another to use traditional textbooks. In this 
case, the teacher has a challenge: both to satisfy the 
syllabus, and to ensure that students using the 
textbook learn not just the forms of the language, but 
how to use them to communicate.  
2) Communicative Course Book 
Communicative course books try to solve this 
problem by creating opportunities for the students to 
use the language in the classroom, as a sort of 
“halfway house” before using it in real life. 
Communicative course book vary quite a lot, 
but very broadly they have the following 
characteristics: 
a) They emphasize the communicative functions of 
language – the jobs people using the language not 
only the forms. 
b) They try to reflect the students‟ needs and 
interests. 
c) They emphasize skills in using the language, not 
just the forms of the language, and they are 
therefore activity-based. 
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d) They usually have a good balance among the four 
language skills, but many emphasize listening and 
speaking more than traditional course book does. 
e) They tend to be very specific in their definition of 
aims. 
f) Both content and method reflect the authentic 
language of everyday life. 
g) They encourage work in groups and pairs, and 
therefore make heavier on teacher‟s 
organizational abilities. 
h) They emphasize fluency, not just accuracy. 
A communicative activity means any 
classroom exercise that helps the students to use the 
language they have learned in the classroom in real 
life. The theory is simple: by doing things like these 
in the classroom, students will be more likely to be 
able to do them in real life. 
c. Advantages and Disadvantages of Textbook 
The use of commercial textbook in teaching has 
both advantages and disadvantages, depending on how 
they are used and the contexts for their use. Richard has 
highlighted some advantages of using course book as 
follow:
8
 
                                                 
8
 Jack C. Richards, Curriculum Development in Language 
Teaching…, p. 254- 255. 
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1) They provide structure and syllabus for a program. 
It means that course book make a teacher is easier 
arrange the lesson plan, and also as a guide in 
classroom. 
2) They help standardized instruction. 
Every course book have a standard measurement, it 
means that a course book can be used in different 
class. It helps teacher to give similar even the same 
material in different class. 
3) They maintain quality. 
Before a book is issued, a quality control process has 
to be passed. All the materials are exposed to students 
based on learning principles that have been tested. 
4) They provide a variety of learning resources. 
Course book is often accompanied by workbooks, 
CDs and cassettes, videos, CD-ROMs, and 
comprehensive teaching guides, providing a rich and 
varied resource for teachers and learners. 
5) They are efficient. 
It saves teachers‟ time, enabling teachers to devote 
time to teaching rather than materials production. 
6) They can provide effective language models and 
input. 
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Course book can provide support for teachers whose 
first language is not English and who may not be able 
to generate accurate language input on their own. 
7) They can train teachers. 
If teachers have limited teaching experience, a course 
book together with the teacher‟s manual can serve as 
a medium of initial teacher training. 
8) They are visually appealing. 
Course book usually have high standards of design 
and production and hence are appealing to learners 
and teachers. 
However, there are also potential negative effects 
of the use of textbooks, those are:
9
 
1) They may contain non-authentic language. 
Textbook sometimes present inauthentic language 
because texts, dialogues, and other aspects of content 
to be specially written to incorporate teaching points 
and are often not representative of real language use. 
2) They may distort content. 
Textbook often present an idealized view of the world 
or fail to represent real issues. In order to make 
textbook acceptable in many different context, 
controversial topics are avoided and instead an 
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idealized white middle-class view of the world is 
portrayed as the norm. 
3) They may not reflect student‟s needs. 
Because textbook are often written for global markets, 
they may not reflect the interest and needs of students 
and may require adaptation. 
4) They can deskill teachers. 
If teachers use textbook as primary source, leaving the 
textbook and teacher‟s manual to make the major 
instructional decisions for them, the teacher‟s role will 
be reduced because the primary function is to present 
materials prepared by others. 
5) They are expensive. 
Commercial textbook represent a financial burden for 
students in many part of the world. 
From the illustration above, the researcher 
concludes that there is no perfect textbook. Each of them 
has strength and weakness. It is important for teacher to 
evaluate and decide the textbook first before they choose a 
textbook as their guidance in the teaching learning 
process. Generally, the function of course book is to help 
teacher in explaining the materials and to make students 
become easier in understanding the materials given.  
 
 
21 
d. The Role of Textbook 
Cunnings worth, summarizes the role of materials 
(particularly textbooks) in language teaching as follows:
10
 
1) A resource for presentation materials (spoken and 
written). 
2) A source of activities for learners on grammar, 
vocabulary, pronunciation, and so on. 
3) A source of stimulation and ideas for classroom 
activities. 
4) A syllabus (where they reflect learning objectives that 
have already been determined). 
5) A support for less experienced teachers who have yet 
to gain in confidence. 
Generally, the role of textbook is to be at the 
service of teacher and learners but not to be their master. 
It is importance to select the material closely related to the 
aims, methods and values of teaching program. The aim 
of the textbook should correspond to the aim of the 
teacher and both should seek to meet the needs of the 
learners.  
e. Evaluation Textbook 
Neville states that the perfect course book does 
not exist; but the best book available in the English 
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 E-book: Alan Cunningsworth, Choosing Your Course book, 
(Oxford: Mackmilan Education, 1995), p. 7.  
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learning and teaching process. Such a book should satisfy 
three conditions.
11
 It should suit the needs, interest and 
abilities of your students. It should suit with the teacher 
(the best book in the world will not work in the classroom 
if the teacher has good reasons for disliking it). The 
course book must meet the needs of official public 
teaching syllabuses or examinations. 
In addition, one way of finding out whether a 
book is worth looking at more closely the eight criteria as 
follows:
12
 
1) Communicative 
Is the course book communicative? 
2) Aims 
Does it fit in the English learning aims and 
objectives? 
3) Teachable 
Does it seem reasonably easy to use, well organized 
and easy? 
4) Available add on 
Are there additional materials? 
5) Level 
Does the level fit the learners‟ ability and proficiency? 
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6) Your impression 
What is your overall impression towards the course? 
7) Students interest 
Do the learners find the course book interesting? 
8) Tried and tested 
Has the course been tried and tested in real 
classroom? 
In conclusion, there is no perfect book but by 
choosing the best book will be very challenging for teacher to 
create an atmosphere of learning process more effective and 
efficient. With the steps mentioned above, it expected to help 
teachers in selecting the best books. Finally, the teaching and 
learning process will be easily done. 
2. Writing 
a. Definition of Writing 
As one of the four language skills, writing has 
always occupied a place in most English language course. 
One of the reasons in that more and more people need to 
learn to write in English for occupational or academic 
purposes. English department students especially need to 
learn to write to prepare themselves for the final 
academic, assignment, thesis writing. Thus, in terms of 
students‟ need, writing occupies an equal role with the 
other language skill. 
24 
Basically, writing is not simply drawing a range 
of orthographic symbols, but it actually involves a 
complex process where we have to use certain 
grammatical rules in organizing the facts. Writing is 
having ideas, organizing ideas, and communicating ideas. 
In contrast, message can be seen though writing. As a 
result, many people can communicate each other over 
long distance.  
Writing is a combination of process and product. 
The process refers to the act of gathering ideas and 
working with them until they are presented in a manner 
that is polished and comprehensible to readers.
13
 
The other general concept of writing as Paul 
Davies states, writing is probably the linguistic skill that is 
least used by most people in their native language. Even 
in the most “advance” societies a significant percentage of 
the adult population writes with difficulty. Good writing 
skills usually develop from extensive reading, some 
specific training, and a good deal of practice.
14
 
From the definitions above the writer can 
conclude that writing is a way to produce the language 
which comes from our thought. It is written on a paper or 
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a computer. It is influenced both by the personal attitudes 
and social experiences that the writer brings to writing 
and the impacts of their particular political and 
institutional contexts. It is also a process that is written 
and influenced by the constraints of genre and has to be 
present in learning activities. There is no instant process 
to pass these processes. Good writing skills develop from 
extensive reading, some specific training, and a good deal 
of practice.  As a learner, they should know that a final 
piece of writing such as essay, journal, a book, etc. In 
conclusion, the product of writing will be read and exist 
whenever the author is absent. Writing is also an ability to 
make a form of words that have a higher value. 
b. Purposes of Writing 
All of the skills in English perform a different 
function. For example writing and speaking.  We cannot 
say that writing perform “better” or “worse” function than 
speaking, each perform different function in society, uses 
different form and different linguistics characteristic.  
The social prestige of written language is 
probably derived from the added functions which a 
written variety can fulfill for a society:
15
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1) Writing has the advantage of relative permanence. 
It allows for record-keeping in a form independent of 
the memories of those who keep the record, and 
capable of being checked and consulted by many 
different people. 
2) Allows for communication over a great distance. 
It can be done by letters, newspaper, magazine, and 
social media for now days, etc. and to large numbers 
simultaneously (by publications of all kinds). 
3) Not only permanent, but also leaves visible traces. 
It can be carefully planned and revised by the writer 
in a way that spoken language cannot. 
4) Written language can be processed at leisure, with 
part of it reread and other omitted at will. 
Of course, this characteristic of written language 
promoted the development of literatures and 
intellectual development in general. 
5) The persistence of written language through historical 
time makes possible the creation of literary works of 
art in ways comparable with the creation of paintings 
or sculpture. 
6) Promotes intellectual development by overcoming the 
limitations of human memory and allowing the 
incremental storage of visually accessible knowledge. 
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From illustration above, it means that writing 
becomes important in our daily life. The aims of writing 
are not only to enhance knowledge but also create a 
literary works.  
c. The Reason Teaching Writing 
The reason why teacher teach writing to students 
of English as a foreign language includes:
16
 
1) Reinforcement 
Some students obtain language in an oral/aural way, 
but most of us get benefit greatly from seeing the 
language written down. Students often find it useful to 
write sentences using new language shortly after they 
have studied it. 
2) Language development 
It seems that the actual process of writing (rather like 
the process of speaking) helps us to learn as we go 
along. The mental activity we have to go is one way 
in order to construct proper written texts, these all part 
of learning experience.  
3) Learning style 
Some students are quick at picking up language just 
by looking and listening. And the others say that it 
may take a little longer. Writing is appropriate for 
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such learners, it seem like reflective activity instead of 
the rush and bother of interpersonal face-to-face 
communication. 
4) Writing as a skill 
The most important reason for teaching writing is as a 
basic language skill, same as important as speaking, 
listening and reading. Students need to know how to 
write a letter, how to write using electronic media, etc. 
They need to know some writing‟s special 
conventions (punctuation, paragraph construction, 
etc). Same as they need to know how to pronounce 
spoken English appropriately. Part of our job is to 
give them that skill. 
In school point of view, Writing is a way of life. 
Without some ability to express yourself in writing, you 
don‟t pass the course. From elementary school until 
through university graduate courses, we write in order to 
success on mastering the subject matter. Students are 
expected to create written products that demonstrate the 
mastery of all elements. To be success, students have to 
write in some steps. They will write a phrase, a clause, 
and a sentence correctly when they know the word order. 
After that, by using sentences, they can communicate a 
message. 
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Moreover, writing is very important as a part 
human culture because it can be used to preserve ideas 
also speech sound. It can be concluded that people use 
writing as a means of recording what people want to store 
in the form of written language (e.g. a lot of great people 
or philosophers‟ ideas in the past). 
3. Writing Task 
a. Definition of Task 
While there is a good deal of variation among 
experts on how to describe or define task. The definition 
of “task” as an educational activity according to Peter 
Skehan‟s, he defines task as an activity in which: Meaning 
is primary, there is some communication problem to 
solve, there is some sort of relationship to comparable 
real-world activities, task completion has some priority, 
and the assessment of the task is in terms of outcome.
17
 
Nunan states that, “Task is a piece of classroom 
work which involves learners in comprehending, 
manipulating, producing or interacting in the target 
language while their attention is primarily focused on 
meaning rather than form.”18 
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According to Bachman and Palmer task is an 
activity that involves individuals in using language for the 
purpose of achieving a particular goal or objective in a 
particular situation.
19
 
A task is an activity in which a person engages in 
order to attain an objective, and which necessitates the use 
of language.
20
 
From the definition above, it should be a relation 
between what the learner‟s task in the classroom and what 
learner‟s need in real world. In classroom activity, Tasks 
used by teachers to monitor how much the student 
abilities in some subject increases. If students not already 
understand with the teacher explanation, teacher will do 
some treatment, preparing for establishing course content 
with designing a curriculum or syllabus or remedial test. 
Task also used to measure students to stay in a class or 
continue in next class. 
b. The Component of Task 
In line with it, Nunan defines tasks in terms of six 
characteristics that are salient to their use in the classroom 
According to Nunan, the framework which combines 
simplicity with the power to analyze the majority of 
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learning tasks has just three components: goal, input, 
activities.
21
 
1) Goals 
Goals are the vague general intentions behind 
any given learning task. They provide a point of 
contact between the task and the broader curriculum. 
Goals may relate to a range of general outcomes 
(communicative, affective, or cognitive) or may 
directly describe teacher or learner behavior. 
One classification of goals from a recent 
large- scale language curriculum project in Australia 
(the Australia Language Levels, or ALL, project): 
Goal Type Example 
Communicative - Establish and maintain 
interpersonal relations, and 
through this to exchange 
information, ides, opinions, 
attitudes, feelings, and to get 
things done. 
Socio-Cultural - Have some understanding of 
the everyday life patterns of 
their contemporary age 
group in the target language 
speech community. This will 
cover their life a home, at 
school and at leisure.  
Learning how to 
learn 
- To negotiate and plan their 
work over a certain time 
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span, and learn how to set 
themselves realistic 
objectives and how to devise 
the means to attain them. 
Language and 
Cultural 
Awareness 
- To have some understanding 
of the systematic nature of 
language and the way it 
works. 
 
2) Input 
Input refers to the data that form the point of 
departure for the task. In fact, input for 
communicative tasks can be derived from a wide 
range of sources, for example: letters 
(formal/informal), newspaper, pictures stories, 
shopping list, etc.  
3) Activities 
Activities specify what learners will actually do with 
the input which forms the point of departure for the 
learning task.  
4) Teacher role 
Task has a certain instruction as the guide for teachers 
in monitoring of students activity. 
5) Learner role 
Task has a guided for students in arrange what the 
students have to do and what their role in doing 
activity. 
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6) Settings   
Tasks have a guided in the teaching learning setting, 
whether it is done either in group or in personal. 
In conclusion, the writer suggested that tasks can 
be analyzed in term of their goals, input data, activities, 
settings, and role. Tasks can be used as building block in 
developing lesson and unit of work and how this result 
can be seen though simultaneous specification of content 
and tasks. 
c. Type of Writing Task 
Writing task can make student be more diligent in 
doing exercise and in mastering the material. Besides, 
writing task is aimed at developing student‟s ability to 
think critically. According to Paul Nation,
22
 there are four 
kinds of writing tasks in writing skill. These four kinds of 
tasks are called experience tasks, shared tasks, guided 
tasks, and independent tasks.  
1) Experience Task 
Experience tasks try to narrow the gap as 
much as possible by using or developing learners‟ 
previous experience. Experience tasks are ones where 
the learners already have a lot of the knowledge 
needed to do the task. 
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Table 2.1 Ways of Providing Experience in  
Experience Task 
Control through 
selection or 
simplification 
- Using simpliﬁed 
material 
- Using carefully graded 
material 
- Using learner produced 
material 
- Using material based on 
ﬁrst language material 
Recall or sharing of 
previous experience 
- Discussions and 
brainstorming 
Questioning 
- Questioning peers 
peers Pre-teaching 
or experiencing 
- Direct teaching of 
sounds, vocabulary, 
grammar, 
- Text types . . .  
- Visits and ﬁeld trips 
- Direct teaching of 
content 
 
Here are some experience tasks for writing: 
a) Draw and write 
The learners draw a picture about 
something that happened to them or something 
imagined, and then they write about it, describing 
the picture. The picture provides a way of 
recalling past experience and acts as a memory 
cue for the writing. 
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b) Linked skills tasks 
The writing tasks are designed as the end 
of activities after students speaking about, 
listening to and reading about the topic. By the 
time goes, the students will attempt to write 
because they already have many previous 
experiences. 
c) Partial writing 
The learners list useful words that they 
will need in the following writing task. 
d) Ten perfect sentences 
The teacher showing learners a picture or 
an easy subject and then the learners must write 
ten separate sentences about that. They are given 
one mark for each correct sentence. 
e) Setting your own questions 
Each student produces the question they 
want to write about. This is then translated into 
good English and is made into an examination 
question which the students answer under 
examination conditions. 
2) Shared Task 
A task which is too difficult for an individual 
to do alone may be done successfully if a pair or 
group does it. 
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a) Reproduction exercise/ Retell 
The learners read or listen to a story and 
then they retell it without looking at the original. 
b) Blackboard composition 
The whole class works together. The 
teacher or the learners suggest a subject and a 
rough plan for the composition. Members of the 
class raise their hands and suggest a sentence to 
put in the composition. If the sentence is correct it 
is written on the blackboard. If it is not correct, 
the class and the teacher correct it and then it is 
written on the board. When the whole 
composition is finished, the learners read it and 
then the learners must rewrite it from their 
memory. 
c) Group-class composition 
The teacher gives the subject of the 
composition and then the learners in their groups 
discuss and make a list of the main ideas that they 
will write about. Then the teacher brings the class 
together and, following the learners‟ suggestions, 
makes a list of the main ideas on the blackboard. 
After this is discussed, the learners return to their 
groups and write a composition as a group. When 
the composition is finished each member of the 
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group makes a copy of the composition. Only one 
copy is handed to the teacher for marking. The 
learners correct their copies by looking at the 
marked copy when the teacher gives it back to 
them. It is useful if they discuss the teacher‟s 
corrections in their groups. 
d) Group composition 
The learners are divided into groups or 
pairs. Each group writes one composition. Each 
learner suggests sentences and corrects the 
sentences suggested by the other learners. When 
the composition is finished, each learner makes a 
copy but only one composition from each group is 
handed to the teacher to be marked. When the 
com- position has been marked, the learners 
correct their own copy from the marked one. The 
teacher just has to suggest a subject. Marking is 
usually easy because the learners correct most of 
the mistakes themselves before the composition is 
handed to the teacher. The teacher marks only one 
composition for each group. 
e) Writing with a secretary 
The learners work in pairs to do a piece of 
writing. One member of the pair has primary 
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responsibility for the content and the other has to 
produce the written form. 
3) Guided Task 
This usually has the effect of narrowing the 
task that the learners have to do. For example, guided 
composition exercises, such as picture composition, 
provide the ideas that the learners will write about. 
Identification 
a) Translation 
The learners translate sentences or a story into 
English or Indonesia. 
b) Look and write 
The teacher performs an action, or shows the 
learners a picture of a real object, and the learners 
write a sentence to describe what they see. 
c) Picture composition 
The teacher shows the learners a picture or a 
series of pictures. Under the picture there are 
several questions. By answering the questions 
with the help of the picture, the learners can write 
a composition. 
d) Delayed copying 
Delayed copying technique is designed to help 
learners become fluent in forming letters and 
words, especially where the writing system of the 
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second language is different from that of the first 
language. It also helps learners develop fluent 
access to phrases. 
e) Writing with grammar 
Involve guided compositions which are based on 
special grammar problems. Usually the rules are 
given first for the learner to study and then they 
must use the rules when doing the composition 
f) Question Answer  
The learners try to answer the question based on 
text provided before. 
g) Correction  
In correction techniques the learners look for 
mistakes either in ideas or form and describe them 
or correct them. 
h) Completion  (Complete the sentences) 
In completion techniques the learners are given 
words, sentences, a passage, or pictures that have 
parts missing or that can have parts added to 
them. The learners complete the words, sentences 
or passage by filling in the missing parts, or by 
saying what is missing from the picture. 
i) Back-writing 
The learners read a passage. After they have 
under- stood the text, they copy some of the key 
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words from the passage onto a sheet of paper. 
Only the base form of the word is copied (i.e. 
walk not walking). The learners then put the text 
away and write what they remember of the 
passage filling in around the key words that they 
copied. 
j) Ordering 
In ordering techniques the learners are presented 
with a set of items in the wrong order which they 
must rearrange in the desired order. 
k) Substitution 
In substitution techniques the learners replace one 
or more parts of a word, sentence, passage, 
picture, story, etc. 
l) Change the sentence 
The learners are given some sentences and are 
asked to rewrite them making certain change 
m) Sentence Combining 
The learners are given pairs of sentences. They 
must join together the two sentences to make one 
sentence. 
4) Independent Tasks 
Independent tasks require the learners to work 
alone without any planned help. Learners can work 
successfully on independent tasks when they have 
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developed some proficiency in the language and when 
they have command of helpful strategies. These 
strategies can develop from experience, shared, or 
guided tasks: 
A good independent task has the following 
features: 
a) It provides a reasonable challenge, i.e. it has some 
difficulty but the learners can see that with effort 
they can do it. 
b) It is a task that learners are likely to face outside 
the classroom. 
The diﬀerence between an experience and 
independent task lies in the control and preparation 
that goes into an experience task. Experience tasks are 
planned so that learners are faced with only one 
aspect of the task that is outside their previous 
experience. Independent tasks do not involve this 
degree of control and learners may be faced with 
several kinds of difficulty in the same task. 
B. Previous Research 
These are some previous researches related to this study 
that can be described as follows: 
The first research conducted by Dita Ayuk Prastian 
(A320100192), entitled “An Analysis on Writing Task of English 
Textbook Entitled Bright for the Seventh Grade Students of Junior 
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High School”. In this research, the analyzed object of the research 
is the writing task in English textbook entitled Bright for the 
seventh year of Junior High School written by Nur Zaida 
published by Erlangga in 2013. The data of the research are 
materials of writing task from Bright. The aim of the study are (1) 
To describe the writing tasks that are appropriate with the criteria 
suggested by Raimes in English textbook entitled Bright and (2) 
To describe whether writing tasks in English textbook entitled 
Bright facilitate the students in increasing writing ability or not. 
This research is qualitative. The result of the research shows the 
percentages that writing task in English textbook entitled “Bright” 
is 64, 28% because the writer finds nine criteria from fourteen 
criteria. The writer concludes that writing task in English textbook 
entitled Bright is good and appropriate with criteria as suggested 
by Raimes. In addition, the material in English textbook entitled 
“Bright” facilitates the students in increasing writing ability. 23  
The similarities between the research above and the 
writer‟s is on the analyzing the writing task on English textbook. 
The difference between the research above and the writer‟s is on 
object of study (textbook) and the grade of students. The object of 
the research above is English textbook entitled bright but in this 
research, researcher uses English textbook entitled Bahasa 
                                                 
23
 Dita Ayuk Prastian (A320100192),  “An analysis On Writing Task 
Of English Textbook Entitled Bright For The Seventh Grade Students Of 
Junior High School”, A thesis in Teacher Training and Education Faculty, 
Muhammadiyah University of Surakarta, 2014. 
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Inggris. Another difference are research above uses theory 
suggested by Raimes in analyzing writing task, but in this research 
uses theory suggested by Paul Nation.  
The second research conducted by Yulia Marheni 
Ambarwati (A320100127), entitled “An Analysis on Writing Task 
of English Textbook Entitled Talk Active for the Tenth Grade 
Students of Senior High School”. The research analyzed the 
writing tasks on English Textbook entitled Talk Active for the 
tenth grade students of Senior High School are compatible with 
the writing tasks as suggested by Raimes and to describe whether 
or not the writing task facilitate to the students achieve the 
competency. The percentage for the writing tasks provided in Talk 
Active based on the percentage, referring to the schema of quality 
classification proposed by Arikunto is 71, 43%. It means that the 
writing task is good in developing writing skill.
24
  
The similarities between the research above and the 
writer‟s is on the analyzing the writing task on English textbook. 
The difference between the research above and the writers were 
on object of study (Textbook). The object of the research above is 
English textbook entitled Talk Active but in this research, 
researcher uses English textbook entitled Bahasa Inggris. Another 
difference are research above uses theory suggested by Raimes in 
                                                 
24
 Yulia Marheni Ambarwati (A320100127), “An Analysis on 
Writing Task Of English Textbook Entitled Talk Active For The Tenth Grade 
Students Of Senior High School”, a thesis in Teacher Training and Education, 
Muhammadiyah University of Surakarta, 2014. 
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analyzing writing task, but in this research uses theory suggested 
by Paul Nation.  
Another previous research related with this research 
conducted by Dwi M. Husein (053411055), entitled “Analysis on 
Writing Exercises in Look Ahead 2 (English Course Book for 
Senior High School Students Year XI) Published by Erlangga”. 
The main problem of this research is to evaluate the writing 
exercises presented in Look Ahead 2 (English Course Book for 
Senior High School Students Year XI) in terms of the kinds of 
tests, KTSP curriculum, basic competence in writing skills, kinds 
of classroom writing, and types of writing exercise, teach-ability, 
presence of example, aims, and kinds of practice exercise. From 
the findings, the writing exercises in Look Ahead 2 are relevant 
with those nine aspects of writing exercise.
 25
  
The similarities between the research above and the 
writer‟s is on the analyzing the writing task on English textbook. 
The difference between the research above and the writers were 
on object of study (Textbook). The object of the research above is 
English textbook entitled Look Ahead 2 but in this research, 
researcher uses English textbook entitled Bahasa Inggris. Another 
difference are research above try to evaluate the writing exercise 
                                                 
25
 Dwi M. Husein (053411055), Analysis On Writing Exercises In 
Look Ahead 2 (English Course Book For Senior High School Students Year 
XI) Published by Erlangga, a thesis in English Language Education, 
Education Faculty Walisongo State Institute For Islamic Studies Semarang, 
2010. 
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in terms of the kinds of tests, KTSP curriculum, basic competence 
in writing skills, kinds of classroom writing, and types of writing 
exercise, teach-ability, presence of example, aims, and kinds of 
practice exercise, but in this research only evaluate writing task 
uses theory suggested by Paul Nation.  
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CHAPTER III 
RESEARCH METHOD 
 
In this chapter, the researcher will present in details the 
methodology of the research used in this study. It is divided into 
several sub chapters. They are: Design of the research, object of study, 
source of data, data collection technique, data analysis technique, and 
procedures of the research. 
A. Design of the Research 
Research method is defined as a scientific way to get data 
with a specific purpose and usefulness.
1
 Research method contains 
the procedures and ways of verifying the data needed to solve 
problems and answer the problem’s researcher. Qualitative 
research is a means for exploring and understanding the meaning 
individuals or groups ascribe to a social or human problem. The 
process of research involves emerging questions and procedures, 
data typically collected in the participants’ setting, data analysis 
inductively building from particulars to general themes, and the 
researcher making interpretations of the meanings of the data.
2
 
This research does not find the statistical procedure or another 
counting form but analyzed the data in the form of word. 
                                                 
1
 Sugiono, Metode Penelitian Pendidikan (Pendekatan Kuantitatif, 
Kualitatif, dan R&D), (Bandung: Alfabeta, 2015), p. 3. 
2
 Jhon W. Creswell, Research Design (Qualitative, Quantitative, and 
Mixed Methods Approaches), (United Kingdom: SAGE, 2009), p. 4. 
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Content analysis can also be categorized as qualitative. 
Content analysis is the process of summarizing and reporting 
written data- the main contents of data and their messages.
3
 
Clearly, Content analysis used to examine the text, images, or 
symbols that had been documented. 
From the definition above, research that will be used by 
researcher is content analysis research. This study will be 
disclosed in writing task found in Bahasa Inggris 2013 
Curriculum Textbook for the Tenth Grade Students of Senior 
High School Published by Minister of Education and Culture 
Based on Paul Nation’s Theory. Library research will be chosen 
as research approach. Library research is used to obtain and 
collect data from written material that needed by the writer that 
has been published. 
B. Object of Study 
The object of the study in this final project is Bahasa 
Inggris 2013 Curriculum Textbook for the Tenth Grade Students 
of Senior High School Published by Minister of Education and 
Culture Based on Paul Nation’s Theory.  
By doing the research on the mentioned textbook, the 
writer would like to describe the types of writing task in Bahasa 
Inggris textbook and find out whether the writing tasks provided 
                                                 
3
 Louis Cohen, at all, Research Method in Education, (New York: 
Routledge, 2007), p. 475.  
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in English textbook entitled Bahasa Inggris 2013 Curriculum 
Textbook meet the criteria of writing task as suggested by Paul 
Nation. 
C. Source of Data 
Arikunto stated that the data resource is the subject from 
which the data can be finding.
4
 In this research, the writer 
classifies source of data into two: 
1. Primary Data is the main data to be processed and analyzed 
sourced from the writing tasks found in Bahasa Inggris 2013 
Curriculum Textbook for The Tenth Grade Students of Senior 
High School Published by Minister of Education and Culture 
in the Year of 2016.  
It means that, this research only focuses on series of writing 
exercises provided in book itself. There are twenty seventh 
exercises derived from all writing exercise in 2 English 
textbooks for the tenth grade student semester 1 and 2.  
2. Secondary data is complementary data that still have 
correlation with the research in question. This secondary data 
is obtained from internet, book as the theory, and other 
sources.  
 
 
                                                 
4
Suharsimi Arikunto, Prosedur Penelitian Suatu Pendekatan 
Praktik, (Jakarta: Rineka Cipta, 2006), 6th Edt, p.172. 
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Here are the writing task provided in Bahasa Inggris 
Textbook 
No 
Writing Tasks provided in the 
textbook 
Unit Page 
1. Responding to an email/letter. Unit 1 18 
2. Write down the inside part of the 
congratulation based on cover. 
Unit 2 29-32 
3. Write a paragraph about your holiday 
plan. 
Unit 3 47 
4. Editing- pair work Unit 4 65 
5. Rewriting description pair work Unit 4 66 
6. Writing a descriptive essay Unit 4 67 
7. Work in pairs- Complete the following 
chart 
Unit 5 78 
8. Collaborative description Unit 5 79 
9. Independent writing Unit 5 80 
10. The following announcement about 
regional games is not written properly. 
Edit the announcement so that is makes 
sense 
Unit 6 92 
11. Use the following question to help you 
Rewrite the above announcement 
Unit 6 93 
12. Write a recount about your holiday and 
make the outline of the story 
Unit 7 106 
13. Write a recount text Unit 8 118-
119 
14. Independent writing Unit 9 129 
15. Peer feedback Unit 9 129 
16. Rewrite the biographical recount Unit 9 129 
17. Collaborative biographical recount 
writing 
Unit 10 141-
142 
18. Fill in the black with appropriate words Unit 11 154 
19. Have you ever written story? Unit 11 155 
20. Edit work Unit 11 155 
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21. Finishing story Unit 11 155 
22. Try to write an outline of the story by 
answer the question below! 
Unit 12 167 
23. Write the outline into a paragraph Unit 12 167 
24. Write the interview report Unit 13 181 
25. Collaborative story writing Unit 14 193 
26. Write the meaning of the song Unit 15 204 
27. Write a short description of your 
favorite song  
Unit 15 204 
Based on the above table, it can be seen that there are 
twenty seven writing task types found in analyze textbook.  
D. Data Collection Technique 
In collecting data, the writer used documentation study. 
Documentation is a wide range of written material can produce 
qualitative information. Data collection technique through 
documentation means an attempt to obtain data and information in 
the form of written notes/ pictures regarding to the problems 
examined. The importance’ of documentations studies to help 
understand the phenomenon, interpretation, developed theories, 
and data validation.
5
 Documentation method can be implemented 
by:
6
 
1. Documentation guidelines that contain the outlines or 
categories to be searched for. 
                                                 
5
Rully Indrawan and Poppy Yaniawati, Metodologi Penelitian 
(Kuantitative, kualitative, dan Campuran untuk Manajemen, Pembangunan 
dan Pendidikan), (Bandung: PT Refika Aditama, 2014), p. 139. 
6
 Suharsimi Arikunto, Prosedur Penelitian Suatu Pendekatan 
Praktik…., p. 201-202.  
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2. Checklist, the list of variables to be collected data. In this case 
the researchers give a sign or tally of each appearance of the 
symptoms in question. 
In this research, the method of documentation is done to 
the tasks contained in the Bahasa Inggris 2013 Curriculum 
Textbook semester 1 and 2 for The Tenth Grade Students of 
Senior High School Published by Minister of Education and 
Culture in The Year Of 2016, which will be analyzed based on the 
writing tasks as suggested by I.S.P Nation. To do this, the 
researcher will do are as follows: 
1. Reading 
The first step of data collection procedure was reading the 
Bahasa Inggris 2013 Curriculum Textbook for The Tenth 
Grade Students of Senior High School Published by Minister 
of Education and Culture in The Year Of 2016. I read all text 
and exercises in the text book to find which tasks are 
considered as the data. The data are the only the writing 
exercises in the textbook. 
2. Identifying 
While reading the task, I also identified the types of task 
according to I.S.P Nation. The step is giving checklist. If there 
are variables sought, then the researchers stay put a check or 
tally in the appropriate place.  
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Table 3.1 Analysis Documentation Sheet 
NO 
The 
Criteria of 
Writing 
Task 
Suggested 
by Paul 
Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
Explanations 
       
       
       
       
The first column used for numbering of the data. The 
second column used for The Criteria of Writing Task as Suggested 
by Paul Nation. The third column used for the writing task 
provided in textbook.  The fourth column used for provided data, 
if there is suitable data between the criteria of writing task and 
writing task provided in the textbook. Five column used for not 
provided data, if there it is not in accordance with the criteria of 
writing task and writing task provided in the textbook And the last 
column used for further explanation.  
E. Data Analysis Technique 
The analysis data technique that researcher used is content 
analysis. Content analysis is one of the techniques that commonly 
used in qualitative research.  
Content analysis is simply defines the process of 
summarizing and reporting written data, the main contents of data 
and their messages. In other word, it is a strict procedure for 
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rigorous analysis, examination and verification of the contents of 
written data.
7
 
Content analysis starts with a sample of texts (the units), 
defines the units of analysis (e.g. word, sentences) and the 
categories to be used for analysis, reviews the texts in order to 
code them and place them into categories, and then counts and 
logs the occurrence words, codes and categories. 
The whole process of content analysis can follow ten 
steps:
8
 define the research questions to be addressed by the 
contents analysis, define the population from which units of text 
are to be sampled, define the sample to be included, define the 
context of the generation of the document, define the units of 
analysis, decide the codes to be used in the analysis, construct the 
categories of analysis, conduct the data analysis, summarizing, 
and making speculative inference. In analyzing data, the 
researcher took only some steps of content analysis as below: 
 
1. Selecting  
The writer reads Bahasa Inggris textbook and then selects 
which task could be considered as the writing task in every 
unit of the course book. 
2. Categorizing 
                                                 
7
 Louis Cohen, at all, Research Method in Education, (USA: 
Routledge, 2007 ), p. 475 
8
 Louis Cohen, at all, Research Method in Education …, P. 476- 
483. 
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After selecting the writing task, it will be categorized into 
some aspects of writing exercise which is will be used to 
analyze the data. The writer preferred to analyze the writing 
task only, so that the writer used Paul Nation’s Theory (2009: 
96-110) about kinds of writing task. Kinds of writing task 
according to Paul Nation are: 
a. Experience Task 
b. Shared Task 
c. Guided Task 
d. Independent Task 
3. Analyzing 
After categorizing the writing exercises in Bahasa Inggris 
textbook, the writer analyzes them by using that theory.  
4. Inferring 
Based on the findings of analysis, the researcher will make a 
conclusion in a brief description and calculate the percentages 
of each finding by using Arikunto’s schema of quality 
classification 
9
 
The researcher used this pattern:  
   
                                               
                                        
       
                                                 
9
  Suharsimi Arikunto, Prosedur Penelitian: Suatu Pendekatan Praktik., 
(Jakarta: Rieka Pustaka, 2010), p. 319. 
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CHAPTER IV  
RESULT AND ANALYSIS 
 
This chapter presents the analysis and result of it, which 
consist of two sections. The first section is kinds of tasks in of writing 
in Bahasa Inggris 2013 Curriculum Textbook for the Tenth Grade 
Students of Senior High School Published by Minister of Education 
and Culture Based on Paul Nation’s Theory. The second is An 
Analysis of writing tasks which is appropriate with the criteria 
suggested by Paul Nation in Bahasa Inggris 2013 Curriculum 
Textbook for the Tenth Grade Students of Senior High School 
Published by Minister of Education and Culture in the Year of 2016. 
 
A. The Analysis of Writing Task in Bahasa Inggris 2013 
Curriculum Textbook for the Tenth Grade Students of Senior 
High School Published by Minister of Education and Culture 
Based on Paul Nation’s Theory.  
An English textbook entitled Bahasa Inggris 2013 
Curriculum Textbook for The Tenth Grade Students of Senior 
High School is a student book that has been prepared by the 
government in the implementation of the 2013 curriculum as a 
reference for students in learning English in schools. This book is 
also published via the internet or commonly called e-book. 
An English textbook that became the source of this 
research entitled "Bahasa Inggris". This book consists of 9 
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chapters in each semester, there are: Talking about Self, 
Complimenting and Showing Care, Expressing Intention, 
Congratulating Others, Describing People, Visiting Ecotourism 
Destination, Visiting Niagara Falls, Describing Historical Places, 
Giving Announcement, Meeting My Idol, Keeping a Diary, 
Talking about an Idol, Somebody I Admire, Issumboshi, Malin 
Kundang, Interviewing the Wright Brothers, Strong Wind, and 
Learning through Songs. 
In summary the identity of this book is as follows: 
Book title :  Bahasa Inggris 
Contributing manuscripts :  Utami Widiati, Zuliati Rohmah, 
and Furaidah 
Reviewers :  Raden Safrina and Helena I.R 
Agustien. 
Publishing supervisor :  Curriculum and Book Center, 
Balitbang, Kemendikbud 
Year of publication :  2016 
Place of publication :  Jakarta  
Edition  : 2
nd
 Edition (Revised Edition) 
The Analysis of Writing Task in Bahasa Inggris 2013 
Curriculum Textbook for The Tenth Grade Students of Senior 
High School Published by Minister of Education and Culture in 
The Year Of 2016. 
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1. Task of Chapter 1 page 18  
 
Table 4.1 
Analysis of writing task in Chapter 1 page 18 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Experience 
Task 
Draw 
& 
Write 
U1/B.I/P.18  
 
   
 
Explanation: The writing task above include in 
experience task. In this task, the student are demanded to draw 
and write. This instruction asks the students to write an email/ 
letter response. Before doing it, the students should imagine as 
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Alia. It means that, students must have an experience before 
they want to response that email/letter. The task gives an 
example to help the students in doing this task. The material 
above is suitable with the criteria of writing task as suggested 
by I.S.P Nation in term of experience task. 
2. Task of Chapter 2 page 29-32 
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Table 4.2 
Analysis of Writing Task in Unit 2 Page 29-32 
No 
The Criteria of 
Writing Task 
Suggested by 
I.S.P Nation 
Writing 
Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Guided 
Task 
Look 
and 
Write 
U2/B.I/P.29-
32  
 
   
 
Explanation: The writing task above include in 
guided task. In this task, the student are demanded to look and 
64 
write. Look the picture above and write down the inside parts 
of congratulation cards based on the picture. The task gives an 
example to help the students in doing this task. This task 
belong to guided task because there is a guidance as a part of 
activity, also categorize as look and write task because 
students are expected to look the picture first before writing 
down. In this case, this writing task is appropriate with the 
criteria as suggested by I.S.P Nation. 
3. Task of Chapter 3 page 47-48 
 
Table 4.3 
Analysis of Writing Task in Unit 3 Page 47-48 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Guided 
Task 
Writing 
with 
Grammar 
U3/B.I/P.47-
48 
 
   
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Explanation: The writing task above include in 
guided task. In this task, the students are demanded to writing 
with grammar. Because students write a paragraph about their 
holiday plan uses I would like to and I am going to. It means 
that students will get grammar material first. Besides that, to 
get easy in doing the task, there are some guidelines to guide 
students in writing their holiday plan. It means that, this task 
belong to guided task because there is a guidance as a part of 
activity, also categorize as writing with grammar task because 
students are expected to write with some component in 
grammar. In this case, this writing task is appropriate with the 
criteria as suggested by I.S.P Nation. 
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4. Task of Chapter 4 page 65-66 (Task 1) 
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Table 4.4 
Analysis of Writing Task in Unit 4 Page 65-66 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Guided 
Task 
Correction  U4/ B.I/ 
P.65-66 
   
 
Explanation: The writing task above include in 
guided task especially in correction. In this task, the student 
are demanded to find out the error in the text. Besides that, 
there are also some guiding questions for editing. It means 
that, students are expected to edit the text based on some 
guiding questions provided. This task belong to guided task 
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because there is a guidance as a part of activity, also 
categorize as correction task because students are expected to 
edit the error found in the text. In this case, this writing task is 
appropriate with the criteria as suggested by I.S.P Nation. 
5. Task of Chapter 4 page 66 (Task 2) 
 
Table 4.5 
Analysis of Writing Task in Unit 4 Page 65-66 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Shared 
Task 
Reproduction 
exercise  
U4. B.I/ 
P.66  
   
 
Explanation: The writing task above include in 
shared task especially in Reproduction exercise. The learners 
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read to a story first and then they retell it without looking at 
the original. In task above, students will read the story about 
“Cuban Rondo” to make a word web of that story, after that, 
students write a description about “Cuban Rondo” based on 
the word web. This task belongs to shared task because 
students do in pair work. Shared task is too difficult for an 
individual to do alone may be done successfully if a pair or 
group does it. Finally this task suitable with kinds of writing 
task as suggested by I.S.P Nation. 
6. Task of Chapter 4 page 67 
 
Table 4.6 
Analysis of writing Task in Chapter 7 Page 67 (Task 3)  
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Experience 
Task 
Draw 
and 
write 
U4/B.I/P.67 
 
   
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Explanation: The writing task above include in 
experience task. In this task, the student are demanded to draw 
and write. This instruction asks the students to write a 
description about a favorite place. Before doing it, the 
students should imagine a place that want to visit or favorite 
place that have visited several times, describe what is special 
about the place, make a word web to help organize idea, and 
the last write an essay about that place.  It means that, students 
must have an experience before they want to response that 
email/letter. The material above is suitable with the criteria of 
writing task as suggested by I.S.P Nation in term of 
experience task. 
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7. Task of Chapter 5 page 78 (Task 1) 
 
Table 4.7 
Analysis of Writing Task in Unit 5 Page 78 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Guided 
Task 
Complete 
the 
Sentences 
U5/ B.I/ 
P.78 
   
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Explanation: The writing task above include in 
guided task. In this task, the student are demanded to 
complete the sentences. Here, students are expected to 
complete the chart to understand the whole structure of 
descriptive text in reading comprehension. It means that, 
students should understanding first in reading comprehension 
section. This task belong to guided task because there is a 
guidance as a part of activity, also categorize as complete the 
sentences task because students are expected to complete the 
chart to understanding the text and retell the story. In this 
case, this writing task is appropriate with the criteria as 
suggested by I.S.P Nation. 
8. Task of Chapter 5 page 79 (Task 2) 
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Table 4.8 
Analysis of Writing Task in Unit 5 Page 79 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Shared 
Task 
Group 
composition 
U5/ B.I/ P. 
79 
 
   
Explanation: The writing task above include in 
shared task especially in group composition. In task above, the 
student are demanded to sit in a circle group and write a 
sentence in one sheet of paper one by one with duration about 
an interesting place until the sheet of paper back to the first 
students. This task belongs to ta shared task because students 
sharing their opinion, also categorize as group composition 
task because students do the task in a group. In this case, this 
writing task is appropriate with the criteria as suggested by 
I.S.P Nation.  
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9. Task of Chapter 5 page 80 (Task 3) 
 
Table 4.9 
Analysis of Writing Task in Unit 5 Page 80 
NO 
The Criteria of 
Writing Task 
Suggested by 
I.S.P Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Independent 
Task 
 U5/ B.I/ P. 
80  
   
 
Explanation: The writing task above include in 
independent task. In this task, the student are demanded to do 
the task independently. This instruction asks the students to 
rewrite their description and change into a descriptive essay. 
Although there are some questions as a guideline, basically in 
this task students must do the task independently. This task 
categorize into independent task because the teacher chooses a 
topic and then lets the learners get on with their writing. They 
75 
may ask for help if they need it, but they are mainly left to 
work independently. It means that, the material above is 
suitable with the criteria of writing task as suggested by I.S.P 
Nation in term of independent task. 
10. Task of Chapter 6 page 92 (Task 1) 
 
Table 4.10 
Analysis of Writing Task in Unit 6 Page 92 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Guided 
Task 
Correction U6/ B.I/ P. 
92  
   
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Explanation: The writing task above include in 
guided task especially in correction. In this task, the student 
are demanded to find out the error in the text. Besides that, 
there are also some guiding questions for editing. It means 
that, students are expected to edit the text based on some 
guiding questions provided. This task belong to guided task 
because there is a guidance as a part of activity, also 
categorize as correction task because students are expected to 
edit the error found in the text. In this case, this writing task is 
appropriate with the criteria as suggested by I.S.P Nation. 
11. Task of Chapter 6 page 93 (Task 2) 
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Table 4.11 
Analysis of Writing Task in Unit 6 Page 93 
No 
The Criteria of 
Writing Task 
Suggested by 
I.S.P Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Shared 
Task 
Question 
Answer 
U6/ B.I/ 
P.93 
   
Explanation: The task above is one way to help the 
students write text. The writing task asks the students to 
rewrite the announcement above. Before it, the students have 
to answer some questions to help them rewrite the 
announcement. The students are suggested to remember some 
information needed to help them answer the questions. In this 
case, the students can improve their ability in writing based on 
their own. Because different student different point of view in 
presenting the idea. This writing task is appropriate with the 
criteria as suggested by I.S.P Nation. 
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12. Task of Chapter 7 page 106  
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Table 4.12 
Analysis of Writing Task in Unit 7 Page 106 
No 
The Criteria of 
Writing Task 
Suggested by 
I.S.P Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Guided 
Task 
Back 
Writing 
U7/ B.I/ 
P.106  
   
 
Explanation: The writing task above include in 
guided task especially in back writing. In back-writing the 
learners read a passage. After they have understood the text, 
they copy some of the key words from the passage onto a 
sheet of paper. In this task, the students make an outline to 
write a recount text about their holiday. Before doing it, the 
students should imagine how their holiday was. It means that, 
students must have a story before they want to make an 
outline of the story. The material above is suitable with the 
criteria of writing task as suggested by I.S.P Nation in term of 
experience task. 
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13. Task of Chapter 8 page 118-119 
 
 
Table 4.13 
Analysis of Writing Task in Unit 8 Page 118-119 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Experience 
Task 
Draw 
and 
write 
U8/B.I/P.118-
119 
 
   
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Explanation: The writing task above include in 
experience task. It means that, students must have an 
experience before they want to write a recount text. In this 
task, the student are demanded to draw and write. This 
instruction asks the students to rewrite a recount text. Before 
doing it, the students should imagine the story as the idea and 
write it as the activity after they imagine. This task categorize 
as experience task because students have an experience in 
their writing activity before. Based on their experience before, 
now they try to rewrite story better. The material above is 
suitable with the criteria of writing task as suggested by I.S.P 
Nation in term of experience task. 
14. Task of Chapter 9 page 129 (Task 1) 
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Table 4.14 
Analysis of Writing Task in Unit 9 Page 129 
No 
The Criteria of 
Writing Task 
Suggested by 
I.S.P Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Independent 
Task 
 U9/ B.I/ P. 
129  
   
 
Explanation: The writing task above include in 
independent task. This instruction asks the students to write a 
biographical recount about their idol. Students can use 
Habibie’s biography as a reference. This task categorize into 
independent task because the teacher chooses a topic and then 
lets the learners get on with their writing. They may ask for 
help if they need it, but they are mainly left to work 
independently. It means that, the material above is suitable 
with the criteria of writing task as suggested by I.S.P Nation 
in term of independent task. 
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15. Task of Chapter 9 page 129 (Task 2) 
 
Table 4.15 
Analysis of Writing Task in Unit 9 Page 129 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Guided 
Task 
Correction  U9/B.I/P.129 
 
   
 
Explanation: The writing task above include in 
guided task especially in correction. In correction techniques, 
the learners look for mistakes either in ideas or form and 
describe them or correct them. In this task, the student are 
demanded to do the task in peer. Clearly, students will 
exchange their work with their partner. They will write 
feedback on other students. According to I.S.P Nation, it 
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categorize into correction because students will do a 
correction to other student’s work and belong to guided task 
because there are some guidelines to give feedback. 
16. Task of Chapter 9 page 129 (Task 3) 
 
Table 4.16 
Analysis of Writing Task in Unit 9 page 129 (Task 3) 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Experience 
Task 
Draw 
and 
write 
U9/B.I/P.129  
 
   
 
Explanation: The writing task above include in 
experience task. It means that, students must have an 
experience before they want to write a biographical recount. 
In this task, the student are demanded to draw and write. This 
instruction asks the students to rewrite a biographical recount 
after they get a feedback from classmates. It means that they 
have an experience in writing biographical recount before. 
Now, they can make it better. The material above is suitable 
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with the criteria of writing task as suggested by I.S.P Nation 
in term of experience task. 
17. Task of Chapter 10 page 141-142  
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Table 4.17 
Analysis of Writing Task in Unit 10 Page 141-142 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Shared 
task 
Group class 
composition 
U10/B.I/P.141-
142  
 
   
 
Explanation: The writing task above include in 
shared task especially in group class composition. In task 
above, the student are demanded to sit in a circle group and 
write a sentence in one sheet of paper one by one with 
duration about an interesting place until the sheet of paper 
back to the first students. This task belongs to shared task 
because students can share their opinion, also categorize as 
group class composition task because students do the task in a 
group. In this case, this writing task is appropriate with the 
criteria as suggested by I.S.P Nation.  
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18. Task of Chapter 11 page 154 (task 1) 
 
Table 4.18 
Analysis of Writing Task in Unit 11 Page 154 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Guided  
Task 
Complete 
the 
Sentences 
U11/ 
B.I/P.154 
   
 
Explanation: Based on the writing task above, it can 
be seen that the task improves the students’ ability in 
completing gap in the form of narrative text. The students 
have to complete the blank with the appropriate word. Before 
doing the task, the students must know the meaning of the 
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word before. Because the task expects the students to fill in 
the blanks with the most suitable word to know the whole of 
the story. So, the previous writing task above is appropriate 
with the criteria of writing task as suggested by I.S.P Nation. 
19. Task of Chapter 11 page 155 (task 2) 
 
Table 4.19 
Analysis of Writing Task in Chapter 11 Page 155 (Task 2) 
N
O 
The Criteria of 
Writing Task 
Suggested by 
I.S.P Nation 
Writing 
Task 
Provided in 
Textbook 
Provide
d 
Not 
Provide
d 
1. Experien
ce Task 
Draw 
&Writ
e 
U11/B.I/P.1
55  
 
   
 
Explanation: The writing task above include in 
experience task. In this task, the student are demanded to draw 
and write. Draw means the students are expected to imagine 
as Issumboshi in previous story. Write means the students will 
write two diary entries. It means that, students have to 
89 
understand the whole of the story before write two diary 
entries. Finally, the task above is suitable with the criteria of 
writing task as suggested by I.S.P Nation in term of 
experience task. 
20. Task of Chapter 11 page 155 (task 3) 
 
Table 4.20 
Analysis of Writing Task in Unit 11 Page 155 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Guided  
Task 
Correction U11/ B.I/ 
P.155 
   
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Explanation: The writing task above include in 
guided task especially in correction. In this task, the student 
are demanded to find out the error in the text so the story 
make sense. Besides that, there are also some guiding 
questions for editing. It means that, students are expected to 
edit the text based on some guiding questions provided. This 
task belong to guided task because there is a guidance as a 
part of activity, also categorize as correction task because 
students are expected to edit the error found in the text. In this 
case, this writing task is appropriate with the criteria as 
suggested by I.S.P Nation. 
21. Task of Chapter 11 page 155 (Task 4) 
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Table 4.21 
Analysis of Writing Task in Unit 11 Page 155 (Task 4) 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Shared 
Task 
Group-class 
composition 
U11/B.I/P.15
5  
 
   
 
Explanation: The writing task above includes in 
shared task especially in group class-composition because 
students doing the task in a big group. In task above, the 
student are demanded to sit in a circle group and write a 
sentence in one sheet of paper one by one with duration about 
an interesting place until the sheet of paper back to the first 
students. This task belongs to shared task because students 
shared with their groups, also categorize as group composition 
task because students are expected to do the task in a group 
work. In this case, this writing task is appropriate with the 
criteria as suggested by I.S.P Nation. 
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22. Task of Chapter 12 page 167 (Task 1) 
 
Table 4.22 
Analysis of Writing Task in Unit 12 Page 167 
No 
The Criteria of 
Writing Task 
Suggested by 
I.S.P Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Guided  
Task 
Question 
and 
Answer 
U12/ B.I/ 
P.167 
   
 
Explanation: The task above is one way to help the 
students make an outline from a story or legend they have 
heard. The writing task asks the students to remember the title 
of the story first before they try to answer some questions. By 
answering some questions, automatically students can 
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remember the story they have heard easier than retell it 
suddenly. This task belong to guided task because there is a 
guidance as a part of activity, also categorize as question and 
answer because students are expected to answer the question 
first. In this case, this writing task is appropriate with the 
criteria as suggested by I.S.P Nation. 
23. Task of Chapter 12 page 167 (Task 2) 
 
Table 4.23 
Analysis of Writing Task in Unit 12 Page 167 (Task 2) 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided in 
Textbook 
Provide
d 
Not 
Provide
d 
1. Experience 
task 
partial 
writing 
U12/B.I/P.16
7  
 
   
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Explanation: The writing task above include in 
experience task especially in partial writing. In partial writing, 
students list useful words that they will need in the following 
writing task. In this task, the students arrange the outline into 
a paragraph. The material above is suitable with the criteria of 
writing task as suggested by I.S.P Nation in term of 
experience task. 
 
24. Task of Chapter 13 page 181 (Task 3) 
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Table 4.24 
Analysis of Writing Task in Unit 13 Page 181 
No 
The Criteria of 
Writing Task 
Suggested by 
I.S.P Nation 
Writing 
Task 
Provided 
in 
Textbook 
Provided 
Not 
Provided 
1. Guided 
Task 
Look 
and 
write 
U13/ B.I/ 
P.181 
   
 
Explanation: The writing task above include in 
guided task. In this task, the student are demanded to look and 
write. Students look at the example of interview report first 
before they want to write becomes a paragraph. The material 
above is suitable with the criteria of writing task as suggested 
by I.S.P Nation in term of guided task because it gives a 
guideline. 
25. Task of Chapter 14 page 193 
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Table 4.25 
Analysis of Writing Task in Unit 14 Page 193 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provide
d 
Not 
Provide
d 
1
. 
Share
d 
Task 
Group class 
Compositio
n  
U14/B.I/P.19
3  
 
   
 
Explanation: The writing task above includes in 
shared task especially in group class-composition. Because 
students doing the task with cooperation. In task above, the 
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students are demanded to sit in a circle group and write a 
sentence in one sheet of paper one by one with duration about 
an interesting place until the sheet of paper back to the first 
students. This task belongs to shared task because students 
shared with their groups, also categorized as group 
composition task because students are expected to do the task 
in a group work. In this case, this writing task is appropriate 
with the criteria as suggested by I.S.P Nation. 
26. Task of Chapter 15 page 204 (Task 1) 
 
Table 4.26 
Analysis of Writing Task in Unit 15 Page 204 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing 
Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Guided  
Task 
Translation  U15/ B.I/ P. 
204 
   
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Explanation: The writing task above improves the 
students’ ability in translation. The instruction asks the 
students to write the meaning of the song “You’ve got a 
friend”. The students are expected to present the meaning in 
the form of paragraph. In doing this task, the student can ask 
their teacher or use dictionary. After doing this task, it is 
hoped the students can improve their ability in transferring 
ideas from English into Bahasa Indonesia. So, this writing 
task is appropriate with the criteria of writing task as 
suggested by I.S.P Nation. 
27. Task of Chapter 16 page 204 (Task 2) 
 
Table 4.27 
Analysis of Writing Task in Chapter 16 Page 204 (Task 2) 
No 
The Criteria of 
Writing Task 
Suggested by I.S.P 
Nation 
Writing Task 
Provided in 
Textbook 
Provided 
Not 
Provided 
1. Experience 
Task 
Draw 
&Write 
U16/B.I/P.204  
 
   
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Explanation: The writing task above include in 
experience task. In this task, the student are demanded to draw 
and write. This instruction asks the students to write a 
description about a favorite song. Before doing it, the students 
should think about their favorite song. It means that, students 
must have an experience before they want to make a 
descriptive text. The material above is suitable with the 
criteria of writing task as suggested by I.S.P Nation in term of 
experience task. 
B. The Compatibility of Writing Tasks Provided in Bahasa 
Inggris 2013 Curriculum Textbook with the Criteria of 
Writing Task as Suggested by Paul Nation. 
1. Based on four types of task, the result are as followed: 
The symbols in analyzing the types of writing task 
according to Paul Nation: 
E : Experience Task 
S : Shared Task 
G : Guided Task 
I : Independent Task 
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Table 4.28 the Result of Writing Task Provided 
 in the Textbook 
No 
Writing Task 
Provided in 
Textbook 
Writing Task Suggested by I.S.P 
Nation 
E S G I 
1. U1/B.I/P.18  V    
2. U2/B.I/P.29-32   V  
3. U3/ B.I/P. 47-48   V  
4. U4/ B.I/ P.65-66 
 
  V   
5. U4. B.I/ P.66  V   
6. U4/B.I/P. 67 V     
7. U5/ B.I/ P. 78   V  
8. U5/ B.1/ P.79  V   
9. U5/ B.1/ P.80    V 
10. U6/ B.1/ P.92   V  
11. U6/ B.1/ P.93   V   
12. U7/ B.1/ P. 106   V  
13. U8/ B.1/ P.118-119 V    
14. U9/ B.1/ P.129    V 
15. U9/ B.1/ P.129   V  
16. U9/ B.1/ P.129 V    
17. U10/ B.1/ P. 141-142  V   
18. U11/ B.1/ P.154   V  
19. U11/ B.1/ P.155 V    
20. U11/ B.1/ P.155   V  
21. U11/ B.1/ P.155  V    
22. U12/ B.1/ P.167   V  
23. U12/ B.1/ P.167 V    
24. U13/ B.1/ P.181   V  
25. U14/ B.1/ P.193  V   
26. U15/ B.1/ P.204   V  
27. U16/ B.1/ P.204 V    
Amount  7 5 13 2 
Total 27 
Percentage 22,22% 11,11% 59,25% 7,40% 
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Based on table 4.28 it can be seen that from 27 
writing task provided in Bahasa Inggris textbook, 7 tasks 
categorize in experience task with percentage 22,22%, 4 tasks 
categorize in shared task with percentage 11,11%, 14 tasks 
categorize in guided task with percentage 59.25%, and 2 tasks 
categorize in independent task with percentage 7,40%.  
 
2. Based on the domains contained in four types of writing 
tasks are as follow. 
Table 4.29  
The Result of Writing Task Provided in the Textbook 
No 
The Criteria of Writing 
Task Suggested by Paul 
Nation 
Writing Task 
Provided in 
Textbook 
Amount % 
1. Experience 
Task 
a. Draw and 
Write 
U1/B.I/P.18 
U4/B.I/P. 67 
U8/B.I/P.118-
119 
U9/ B.1/ P.129 
U11/B.I/P.155 
U16/B.I/P.204 
6 85,71% 
  b. Linked Skill    
  c. Partial 
Writing 
U12/B.I/P.167 1 14,29% 
  d. Ten Perfect 
Sentences 
   
  e. Setting your 
own 
question 
   
Total 7 
2. Shared 
Task 
a. Reproductio
n Exercise 
U4. B.I/ P.66 1 20% 
  b. Blackboard 
Composition 
   
  c. Group-Class U10/B.I/P.141- 3 60% 
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No 
The Criteria of Writing 
Task Suggested by Paul 
Nation 
Writing Task 
Provided in 
Textbook 
Amount % 
Composition 142 
U11/B.I/P.155 
U14/B.I/P.193 
 
  d. Group 
Composition 
U5/ B.I/ P. 79 
 
1 20% 
  e. Writing 
With a 
Secretary 
   
Total 5 
3. Guided 
Task 
a. Translation U15/ B.I/ P. 
204 
1 7,69% 
  b. Look and 
write 
U2/B.I/P.29-32 
U13/B.I/P.181 
2 15,38% 
  c. Picture 
composition 
   
  d. Delayed 
Copying 
   
  e. Writing with 
grammar 
U3/ B.I/P. 47-
48 
 
1 7,69% 
  f. Question 
Answer 
U6/ B.I/ P.93 
U12/ B.I/ 
P.167 
2 15,38% 
  g. Correction U4/ B.I/ P.65-
66 
U6/ B.I/ P. 92 
U9/B.I/ P.129 
U11/ B.I/ 
P.155 
 
4 30,77% 
  h. Complete 
the 
sentences 
U5/ B.I/ P. 78 
U11/B.I/P.154 
2 15,38% 
  i. Back-
writing 
U7/ B.I/ P.106 
 
1 7,69% 
  j. Ordering    
  k. Substitution    
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No 
The Criteria of Writing 
Task Suggested by Paul 
Nation 
Writing Task 
Provided in 
Textbook 
Amount % 
  l. Change the 
Sentences 
   
  m. Sentence 
Combining 
   
Total 13 
4. Independent 
Task 
 U5/ B.I/ P.80 
U9/B.I/P.129 
2 100% 
Total 2 
 
From table 4.29, it can be seen that, there are 7 tasks 
categorized in experience task with percentage 100% and one 
task belongs to partial writing with percentage 14, 29%.  
Second, 5 tasks are categorized in shared task, the dominant 
aspect is group-class composition with percentage 60%, 
reproduction exercise and group composition get the same 
percentage 20%. Third, 13 tasks are categorized in guided 
task. The highest is correction with percentage 30, 77%, 
percentage 12, 5% for look and write, Question Answer and 
complete the sentences. Percentage 7, 69% translation, writing 
with grammar, and back writing. Fourth, 2 tasks are 
categorized in independent task with percentage 100%. 
Table 4.30 The Result of Writing Task Provided 
 in the Textbook 
No 
The Criteria of Writing Task 
Suggested by Paul Nation 
Writing Task 
Provided in 
Textbook 
Total Provided 
Not 
Provided 
1. Experience 
Task 
a. Draw and 
Write 
U1/B.I/P.18 
U4/B.I/P. 67 
U8/B.I/P.118-
119 
6    
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No 
The Criteria of Writing Task 
Suggested by Paul Nation 
Writing Task 
Provided in 
Textbook 
Total Provided 
Not 
Provided 
U9/B.I/P.129 
U11/B.I/P.155 
U16/B.I/P.204 
  b. Linked Skill      
  c. Partial 
Writing 
U12/B.I/P.167 1    
  d. Ten Perfect 
Sentences 
     
  e. Setting your 
own 
question 
     
2. Shared Task a. Reproduction 
Exercise 
U4. B.I/ P.66 1    
  b. Blackboard 
Composition 
     
  c. Group-Class 
Composition 
U11/B.I/P.155 
U14/B.I/P.193 
U10/B.I/P.141-
142 
3    
  d. Group 
Composition 
U5/ B.I/ P. 79 1    
  e. Writing 
With a 
Secretary 
     
3. Guided 
Task 
a. Translation U15/ B.I/ P. 
204 
1    
  b. Look and 
write 
U2/B.I/P.29-32 
U13/B.I/P.181 
2    
  c. Picture 
composition 
     
  d. Delayed 
Copying 
     
  e. Writing with 
grammar 
U3/ B.I/P. 47-
48 
 
1    
  f. Question 
Answer 
U6/ B.I/ P.93 
U12/ B.I/ 
P.167 
2    
  g. Correction U4/ B.I/ P.65-
66 
U6/ B.I/ P. 92 
U9/B.I/ P.129 
4    
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No 
The Criteria of Writing Task 
Suggested by Paul Nation 
Writing Task 
Provided in 
Textbook 
Total Provided 
Not 
Provided 
U11/ B.I/P.155 
  h. Complete 
the sentences 
U5/ B.I/ P. 78 
U11/B.I/P.154 
 
2    
  i. Back-writing U7/ B.I/ P.106 
 
1    
  j. Ordering      
  k. Substitution      
  l. Change the 
Sentences 
     
  m. Sentence 
Combining 
     
4. Independent 
Task 
 U5/ B.I/ P.80 
U9/B.I/P.129 
2    
Total  13 11 
 
Based on the table above, the writer shows the 
percentage whether the tasks provided in textbook are suitable 
with the criteria of writing task as suggested by Paul Nation. 
The writer uses Arikunto’s schema of quality classification. 
Here, the percentage criteria of writing task as follows: 
                                                
                                                  
       
   
  
              
 
From the result of percentage above it can be 
concludes that 54, 17% of writing tasks provided in English 
textbook entitled Bahasa Inggris meet the criteria of writing 
task as suggested by Paul Nation. The theory suggested by 
Paul Nation are covered in Bahasa Inggris textbook for 
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the Tenth Grade Students of Senior High School 
Published by Minister of Education and Culture and the 
most dominant tasks found is guided task. 
 
 
107 
CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
The problem of the research tries to observe the types 
of writing tasks using Paul Nation’s Theory of kinds of 
writing tasks. After analyzing the data of writing tasks in the 
English textbook entitled “Bahasa Inggris” for the Tenth 
Grade Students of Senior High School Published by Minister 
of Education and Culture in the Year of 2016, it can be 
concludes that from 27 writing tasks, there are categorized 
into 4 kinds of tasks. Experience task for 7 tasks with 
percentage 22, 22%, shared task for 4 tasks with percentage 
11, 11%, guided task for 14 tasks with percentage 59, 25%, 
and independent task for 2 tasks with percentage 7, 40%.  It 
means that, the theory suggested by Paul Nation covered in 
writing tasks in the Bahasa Inggris textbook for the Tenth 
Grade Students of Senior High School Published by Minister 
of Education and Culture. 
Since the tasks categorized into guided task are higher 
than other tasks, it means that the task actually in the right 
level because the purpose of textbooks make tasks easier by 
using task that carefully guide the learners. On the other hand, 
based on the percentage whether the tasks provided in 
textbook are suitable with the criteria of writing tasks as 
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suggested by Paul Nation proposed by Arikunto are 54, 17 %. 
Therefore, the researcher takes a conclusion that the writing 
tasks provided in the textbook entitled bahasa inggris 
textbook are categorized into a good tasks and this textbook is 
appropriate to be used by the students at the tenth grade 
students of senior high school. 
B. Suggestion 
After drawing the conclusion, then the writer present 
some recommendations as follows: 
1. To English Teacher 
a. In teaching learning process, the English teacher should 
be chosen the best English textbook and the tasks it can 
improve communication practiced by the students and 
teachers. English teacher should be selective to use 
English textbook to teach the students. Because to teach 
the students, the teacher English should be active and 
creative to give the materials for the students. So the 
students are more motivated to learn English materials. 
b. The results of the analysis of this book can be used as a 
reference in selecting questions on student books that are 
appropriate for learning in the Curriculum era 2013 
2. For Textbook Authors 
The final results of this study can be used as input in revising 
English textbooks, especially in presents the materials and 
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tasks which is appropriate with the ideal of textbook materials 
especially in writing. 
3. For other researchers 
The next researcher may be able to make research about the 
tasks on the textbook in good variations and after that the next 
researcher may be able to make an experiment to the students. 
So that it can be new finding to improve student’s motivation 
in learning English by experimental research. 
Finally, the researcher realizes that this final project is far 
from being perfect. Because of limiting condition, constructive 
critics and advice are really accepted for the perfection of the final 
project. Hopefully, this final project will be useful for all of us. 
Amin. 
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1. Responding to an email/letter 
 
2. Write down the inside part of the congratulation based on 
cover 
 
 3. Write a paragraph about your holiday plan 
 
4. Editing pair work 
 
 5. Rewriting description pair work 
 
6. Writing a descriptive essay 
 
7. Work in pairs- Complete the following chart 
 8. Collaborative description 
 9. Independent writing 
 
10. The following announcement about regional games is not 
written properly. Edit the announcement so that is makes 
sense 
 
11. Use the following question to help you Rewrite the above 
announcement 
 12. Write a recount about your holiday and make the outline of 
the story 
 13. Write a recount text 
  
14. Independent writing 
 15. Peer feedback 
 
16. Rewrite the biographical recount 
 17. Collaborative biographical recount writing 
 18. Fill in the blanks with appropriate words 
 19. Have you ever written story? 
 
20. Edit Work 
 21. Finishing story 
 
22. Try to write an outline of the story by answer the question 
below! 
 
23. Write the outline into a paragraph 
 
24. Write the interview report 
 
25. Collaborative story writing 
  
26. Write the meaning of the song 
 27. Write a short description of your favorite song  
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